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Why this study and why now? 
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• Reflexivity/ Reflection / What's in a word? 
 
• Building on previous research 
Parker and Bradley (2010):  Voice of the student? 
Frost (2013):  International perspective  
 
• Social work education reviews 
30 skills days as part of overall 200  days practice learning 
experience - integration 
 
• Changing landscape of Social Work 
Professional Regulatory Body requirements 
Professional Capabilities Framework and beyond?  
Role of Knowledge Skills Statement  / Teaching Partnerships 

Presenter
Presentation Notes
 Reflexivity;  In my study there were major institutionalised power differentials between me and the student participants I worked with, which no amount of reflection or reflexivity could dissolve.  I acknowledge this and consider it as a central part of the practices under exploration.   I was aware of my multiple roles and subjectivities within my study. Whilst listening to their accounts, I was astounded at how ‘clinical’ and detached the social work practitioners appeared and their analysis of events contrasted sharply with the often emotive and deeply moving insights given by the students when things go wrong during placement.  They expressed doubt in their abilities and they questioned if they were ready enough for practice. Recruitment:  Narey’s (2014) review suggested that there is concern amongst social work employers about social work students’ lack of confidence and the level of problem solving skills they present at the interview stage and beyond.  Narey (2014) suggested further, that some employers have an informal list of the HEI’s known to set lower entry requirements, which may suggest a link between higher entry requirements and higher confidence levels, resulting in how new graduates are being seen as fit for the workplace. Evaluating social work education : a review of outcomes, measures, research design and practicalities by Carpenter 2014SETS and Sops for the HCPC Highly relevant in the context of current attempts to integrate and evaluate the skills days into social work education, The introduction of the mandatory 30 social work skills days provides a platform for practice educators, placement tutors, practitioners, students and service users to discuss readiness for practice and work closely with each other to improve services. Against this backdrop, there has been renewed interest in researching ‘what works’ in social work education align with the professional capabilities’ framework (PCF). The Rotherham Inquiry by Prof. JayMedia image and response,Knowledge Skills statements,DFES and DH consultation into the skills and knowledge for child and family social work – JUSWEC response,Recommendations from Serious Case Reviews,SWRB review all areas of social work practicethe part of the MMRS that served to identify what was already known from the perspective of students showed that there was a paucity of literature from that perspective – hence the rationale that it was worthwhile to conduct a study with studentsThe problem this work is concerned with is that social work education faces a crisis in confidence in social work practice and how the preparation of social workers is caught within an environment that is turbulent, and is required to respond to complex, and at times, conflicting policy and professional directives. Within the literature review there was inconsistency across the majority of the studies on the terminology used for readiness to practise or readiness for practice.  This narrative summary has used the terms ‘readiness to practise’ when referring to graduates emerging into qualified practice.  As previously mentioned my research is concerned with pre-qualifying students’ perceptions of their readiness for practice.One of the significant findings from the literature review was that the overall majority of NQSWs felt prepared to practise in most areas of social work practice after qualification.  They believed they had transferable skills such as teamwork and were prepared to be autonomous learners.  Some studies suggested that NQSWs were less prepared for instrumental facets but more prepared in process-orientated aspects of the role. This was influenced by the culture of the workplace into which they have entered and for many it was a situation of ‘sink or swim’.  However, knowledge of how students understand how they acquire, apply and develop their professional social work knowledge and expertise remains quite limited.The studies also acknowledge that a measure of self-efficacy should not be seen as a measure of ‘actual performance’, but rather a belief about what a person believes he or she can do in a specific situation.  The literature review also found a lack of research into how social work students manage their emotional responses whilst learning to become a professional with only one article by Frost et al. (2013) noting the importance of this aspect to the social work curriculum. Within the curriculum content there appears to be a lack of support for emotional growth and personal development for social work students. Within the literature review, attempts are made to define the attributes, terms, various behaviours, personal characteristics and attitudes that may influence or inhibit students’ readiness for the workplace and upon graduation. Another finding from the review of the literature conducted on NQSWs is that the quality of current social work education is appropriate for the preparation for readiness for the work place and upon graduation, although it would seem there is still room for improvement in terms of pedagogy and content.



What was the research about? 
• I was interested to see how social work students perceive they become 

ready for the workplace during their three year undergraduate course.   
 
• I was interested in the storied experiences of the emotional and affective 

responses of social work students prior to, and following, placement 
experiences in a highly regulated professional social care context.  

 
• The study involved two Higher Education Institutions sites in England and 

was conducted from September 2013 until June 2016.   
 

• Mixed methods study: 74 participants completed the pre-and post test 
questionnaire prior and post placement experience one. 8 participants 
involved with semi-structured interviews ( narrative account of their learning 
and pictorial drawings) 

 
• The work provides a unique contribution in that to date little is known from 

the perspective of students themselves, about how they perceive they 
become ready for the workplace 

 
 

4 

Presenter
Presentation Notes
1.  The aim of the study was to identify what support and hinders the development of social work students readiness for practice and what creative pedagogical approaches may help to develop their skills.2.  Working definition from the PCF  as a starting point :  "By the point of assessment of readiness for direct practice (prior to first placement), students should demonstrate basic communication skills, ability to engage with users, capacity to work as a member of an organisation, willingness to learn from feedback and supervision, and demonstrate basic social work values, knowledge and skills in order to be able to make effective use of first practice placement. By the end of the first placement students should demonstrate effective use of knowledge, skills and commitment to core values in social work in a given setting in predominantly less complex situations, with supervision and support. They will have demonstrated capacity to work with people and situations where there my not be simple clear-cut solutions."�3. Specifically, I wanted to answer the following questions:As educators, how should we be supporting  social work students in the development of their readiness for practice to enable them to cope with the practice realities? As educators, practice educators and student, to understand what students perceive about their readiness for practice / placement both personally and professionally;What supports and hinders the development of social worker students preparedness for practice within its contextual features of the learning and working environment that effect students learning. What creative pedagogical approaches may help to develop students readiness for practice, skills curriculum  and practice developmentThe purpose of this study was to explore how social work students perceive they become ready for the workplace during their three year undergraduate course.  The study involved two Higher Education Institutions sites in England and was conducted from September 2013 until June 2016.  The work provides a unique contribution in that to date little is known from the perspective of students themselves, about how they perceive they become ready for the workplace



Convergent Parallel Mixed Methods Design  
(Creswell and Plano-Clark, 2014) 
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Quantitative strand:  
Pre and post-test surveys’ to 
identify and assess factors 
impacting upon participants' 
readiness for practice post 
placement learning experience 
1 on both sites. 

Qualitative strand:                
Using semi-structured 
interviews including the use of 
creative approaches in 
qualitative research to 
determine models of learning 
and interpret how participants 
perceive their readiness for 
practice journey 

Comparison:  
Use of a triangulation 
protocol to identify 
where data converges 
and diverges (Merge 
results) 

Interpretation:  
Generation of a coherent, 
explanatory framework by 
highlighting the multi-
faceted nature and 
representation of 
participants' readiness for 
practice experiences for 
better understanding. 

Presenter
Presentation Notes
A convergent parallel mixed methods design (Creswell and Plano-Clark, 2011) was adopted as illustrated in FigureThis work used an integrated mixed methods methodology that included a mixed methods research synthesis of literature and data that was gathered from a combination of pre- and post- test questionnaires (N=74 participants) and eight semi-structured interviews including the use of pictorial images and drawings. A combination of survey research and interpretative interviews will be used with current first year social work students. Purposive sampling was undertaken with codes, themes and text used interactively to develop an understanding of building professional capabilities. The data collection proceeds in two distinct phases with rigorous quantitative sampling (survey) in the first phase and followed with purposive sampling in the qualitative phase e.g. follow up semi-structured interviews. Variables interact with each other – strenght of this design.  Explore the results more in depth.  Why did you select MMRS – what is the advantage – what might you have missed (remember you introduce wider literature later) what aspects of its findings do you feel were most important for your study (little published work from perspective of students). You say it serves two purposes can you tell us more about this? One purpose was to elicit what is already known about the substantive topic of the study, providing a rationale for its conduct, and also identify evidence to be integrated into the overall findings of the work. Explain the protocol and the challenges using it (the scope of the study limiting how granular and detailed you could be – however you believe the meta-themes generated accurately reflect the mix of the data from the three strands ),  highlight that the dissonance and silences contributed as much to the findings as the data that more easily integrated.The revised design incorporates a pre-and post-survey with participants from two Higher Educational Institutions followed through their three years enrolled on a BA in Social Work (BASW) undergraduate degree between 2013-2016 in England, exploring their readiness for practice including the mandatory social work skills days and MMRS.  The design also included semi-structured interviews which explored the storied experiences of the emotional and affective responses of social work students prior to, and following, placement experiences in a highly regulated professional social care context. Data from the quantitative, qualitative strands and literature review were integrated at the point of theoretical interpretation following the separate analyses undertaken within the parameters of respective paradigms for this study.  A triangulation protocol, as outlined by O’Cathain, Murphy and Nicholl (2010), was used to generate a coherent, explanatory framework by highlighting the multi-faceted nature of the factors involved in a social work student becoming ready for practice and to practise.Philosophical based for the study:Dewey (1948, 1920 original) stated that “in order to discover the meaning of the idea (we must) ask for its consequences”. In short, when judging ideas we should consider their empirical and practical consequences. "What works"Offers a practical and outcome-oriented method of inquiryChoose the combination or mixture of methods and procedures that works best for answering your research questions



Sampling size for pre- and post- test surveys 

  Site One Site Two 

Target Population 

Total: N = 137 students’ 

N = 87 students’ 

(2013/2014 intake) 

N = 50 students’ 

(2013/2014 intake) 

Pre – and Post - Test survey 

Total completed Pre-Post 

surveys: 

N =74 (54% response rate) 

n=43 participants   completed and 

compared both test 

(49% response rate) 

n=31 participant  completed  and 

compared both test 

(62% response rate) 

Follow up semi-structured 

interview consent 

Yes n = 13 

No n = 17 

Maybe n = 13 

Yes n = 23 

No n = 2 

Maybe n = 6 

Interviews Four participants  Four participants  
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Presenter
Presentation Notes
Whilst the number of responses varied as students’ attendance at data collection times changed, the impact of changing numbers of respondents is minimal as an acceptable response rate was achieved at each data collection stage with 74 participants (54%) completing the both pre-and post-test questionnaires (Sample group N137, site one N=87 and site two N=50).  The pre- and post-test questionnaire consisted of questions in the first part on demographics, followed by questions focussing on factors impacting upon readiness for practice.  Overall response rates of 49% (n=43) for site one and 62% (n=31) for site two were achieved.  The questionnaire to both sites surveyed pre and post placement one experience by the same participant who could be identified through the use of student numbers.  Unmatched pre-and post-test questionnaires were not used in the analysis. 



Personal and organisational factors 
impacting upon readiness for practice 
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Personal and Organisational Factors impacting upon Readiness for Practice 

Site One N 43 Site Two N 31

Presenter
Presentation Notes
Some of the key strengths from both sites respectively were noted to be participants personal qualities such as motivation and drive (58% and 55%), support (78% and 74%), tutorial support concerning their written work (79%  and 74%).  The lack of placement information was identified as an important barrier for students preparing for practice (63% and 71%).  The lowest organisational factors identified by the participants from both sites impacting upon their readiness for practice were their individual time tables (42% and 38%).  Overall, there was no clear statistical difference in the patterns identified by both sites apart from the responses from both sites toward skills days content impacting upon their readiness for practice, with site one at a p-value of (67%) and site 2 (34%). 



Students’ confidence and competence 
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Count % Count % Count % Count % Count % Count %
Transcultural communication 25 34 23 31 26 35 23 31 24 32 27 37
Communication skills ( written and verbally) 23 31 24 32 27 37 21 28 26 35 27 37
Task centred practice 22 30 23 31 45 61 21 28 24 32 29 39
Knowledge on safeguarding children, families and adults 21 28 22 30 31 42 21 28 26 35 27 37
Supervision and reflection (professional development - knowledge and resilience) 21 28 22 30 31 42 17 23 29 39 28 38
Interprofessional skills and being professional ( working with other professionals and team working) 20 27 23 31 31 42 16 22 28 38 30 41
Planning and interventions 20 27 23 31 31 42 16 22 26 35 32 43
Roles, boundaries ,consent, confidentiality and working with others 19 26 23 31 35 48 16 22 27 37 31 42
Solution focus intervention 18 24 25 34 31 42 16 22 27 37 31 42
Building a rapport 17 23 25 34 32 43 15 20 25 34 34 46
Motivational interviewing 17 23 26 35 31 42 15 20 23 31 36 49
Managing risk and personal safety 18 24 27 37 29 39 14 19 28 38 32 43
Office skills (writing letters, case notes , assessment reports) 16 22 28 38 30 41 13 18 30 41 31 42
Clarifying, probing and challenging skills (working with conflict) 13 18 30 41 31 42 13 18 29 39 32 43
Assessment skills, risk assessment skills ( gathering information) 12 16 35 47 27 37 12 16 32 43 30 41

Unprepared
Post Test N=74Pre Test N=74

Mostly prepared PreparedMostly prepared Prepared Unprepared

Presenter
Presentation Notes
Table 8 shows the majority of the participants agreed that their skills increased post –test from both cohort sites.  These findings may suggest that changes occurred in the level of the students’ self-belief in their competence across the eight themes.  The greatest increase in percentage occurred in working and communicating with others (Transcultural communication and interprofessional working) with a 7% increase. Supervision and reflection had 4 less responses post placement one (mostly prepared n17 (23%) than prior to placement one (n21 (28%).  This may be directly linked to participants' experiences following on from the practice setting.  At both sites pre- and post- test; written assessments and learning through observations caused some discontent amongst students.  The least increase in percentage points (n12 (16%)) occurred concerning assessment and risk assessment skills following placement learning one experience. 



Skills and knowledge unprepared for 
from both data sets at post-test 

Skills and Processes unprepared for: 

Both Sites N 74 

Freq % 

Assessment 12 16 

Writing Reports 9 12 

Advocacy skills 5 7 

Dealing with conflict 8 11 

Time Management 7 10 

Communication skills 5 7 

Dealing with the emotional part of the role 15 20 

Record keeping 9 12 

Court Skills 4 5 
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Presentation Notes
To try and understand some impediments faced by undergraduate students in preparation for practice, respondents were asked (Item 4) to identify factors that most held up their readiness for placement one (see combined answers for both sites in Fig 9). The majority of the participants', reflecting back on post placement one, identified that time management (66%); work/load commitment (82%); content of the first year  programme (82%); content of the skills days (82%) and assessment load on the course (73%) all impeded on their preparedness for placement one.  It is interesting that participants identified course content actually impedes preparedness for placement.  There were no significant differences between the post-test survey responses from the group to those collated from the pre-test.  It would seem that the impediments were identified prior to placement and remained the same after placement. Factors impeding on placement Not feeling safe to express self-doubt/ discuss difficulties with placement Placement not challenging enoughStudent preparedness/ time management/LifeNegative experience at the start of placementNegative attitude of staff/ overly hierarchical / lack of respect for me as  a studentConcerns regarding performance not being discussed early on/ overly monitored during placement



Factor Analysis (Challenges and tension)  

• Curriculum design - where, what , when over three years? 
• Partnership working ( Practitioners in the field and employers) 
• Pedagogical problems - module based of a own module? 
• Employability agenda vs academic rigour 
• Timetabling... 
• System for Monitoring mandatory attendance ( Skills 

Passport) 
• Theatrical Simulation Activity Sets - Use of actors, service 

users during role play 
• Inter-disciplinary working - Court Room Skills ( Law students) 
• Enthusiastic facilitators 
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Presenter
Presentation Notes
This paper explores the challenges, tensions and successes of working in partnership with local employers from both the statutory and voluntary sector, alongside service users and professional actors, to develop a coherent and integrated skills development curriculum for first year social work students. The subtleties and demands of meeting a varied employability agenda alongside sustaining academic rigour are discussed.The programme developed makes use of professional actors and involves service users alongside experienced professionals, to provide a learning experience which meets a wide range of student need and capability, across both undergraduate and postgraduate courses. The pedagogical and practical problems encountered and the solutions provided are identified and evaluated. In considering the development the voice of students and service users are fore fronted in evaluating the development of a partnership with employers and academics to deliver and assess skills based training.Role of the PCF provides a moral compass and individual traits of motivation and self-efficacy to maintain determined in succeeding on the course.  
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SEMI-STRUCTURED  INTERVIEWS 

Presenter
Presentation Notes
Interpretive interviews which included creative innovative visual approaches ( where to access tacit knowledge  of the student, higher education institution-based lecturers practice educators and current students. 43 cards – range of different imagesPlowright (2011) suggests these strategies of using creative processes (drawing and picture cards) to interrogate experience may enable the participant to better reflect on their situation and address perceived inadequacies in capturing the rich nature of the processes involved through interview alone.  It may also offer the potential for stories told by a range of participants to enhance their own understanding and critical thinking, which may also lead to transformative practice. – theamatical analysis was used to draw upon the key themes 



Focus Group - Participants Drawings 
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13 

Meet Michael:  



14 

Meet Helen:  



15 

Meet Sarah:  



16 

Meet Kate:  



17 Meet Hayley:  



18 

Meet Salma:  



19 
Meet Rosie:  



20 
Meet Lucy:  



What did they say?  
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Becoming 
ready and 
resilient 

Feeling 
shut out 

Navigating 
my 

placement 

Trying to 
fit things 
together 

Having 
what it 
takes 

Themes from the 8 interviews 

Presenter
Presentation Notes
Summary of student points was as follows:Change in how they were able to reflectExperience new ways of thinking as a result of reflecting in creative waysMore critical approach to their own understanding of the worldAdopt a critical approach to their existing knowledge of the worldTheory to practice and how they fit things together importantUnable to access placement and feeling shut out - This could relate to something physical, such as being able to find the department and get in through locked doors or no desk space provided to enable them to feel part of the team.  It could also relate to inattention to their emotional responses to these, and other factors in the environment, that can be overpowering to the point where they cause anxiety, alienation and self-doubt.  What they were describing was a learning environment that was not easily accessible, which they perceived does not have a place for them and where they had to find their place as best they can.Having what it takes: There was some evidence that periods of transition, such as progressing to placement, were times when social work students felt challenged, required support and felt they needed to demonstrate resilience.  In particular, participants commented on the experiences of being on placement as a student and feeling pressured to show that one ‘had what it takes’ to be perceived as a professional. It should be noted that all interviewees were mature with a great deal of life and social care experience.  Some were struggling with challenges to getting through the course due to personal and health related factors.  Showing that one has what it takes to meet the standards required was described as stressful, but most described a transition of personal and professional growth and increasing resilience as they gained experience through the course.As social work students learning to be professionals, their issues around their sense of self, student self and professional self was interesting particularly because their emotional experiences and reactions were part of how they constituted and were constituted by their professional self on placement.From the above profiles it is clear all the participants were mature students with significant life experience, and most had extensive work experience in a related field.  The profiles and image cards seemed to suggest a trajectory of some sort, and could suggest a journey of ups and downs.  All participants considered practice learning to be hugely influential in their development as a social worker.  They recognised its importance but encountered some challenges.  



Integrated findings 
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Readiness for practice model – A student perspective (working title) 

The professional, academic, learner attributes 
and placement experiences that actively 
encourage students to learn and acknowledge 
complexity and challenges of the role, the 
organisation they are placed within which 
allows for curiosity and connectedness.  

The University, student experiences is a wrap 
around effort. It supports individual resilience 
and capabilities where possible. It encourages 
learners to develop and maintain learning from 
and with each others.  Learners develop their 
social-emotional and professional skills. This is 
done within a supportive network and learning 
culture. It promotes independence, compassion, 
empowerment and critical reflection.  

The wider cultural environment the student 
learn within, is active and positive underpinned 
with real-world application to social work 
practice. It can promote independence, critical 
thinkers and collaborative practice.  

Presenter
Presentation Notes
Four meta themes were generated from the integrated data: (i) social worker attributes; (ii) social work development; (iii) critical reflection for theory to practice and finally; (iv) placement learning.  The participants described their becoming ready for practice as a developmental journey in which they become more resilient, confident and reflective.  The findings reveal the impact of placement settings and key social work practice skills on becoming ready for the workplace.  The findings illuminate the perspective of students and reveal they consider becoming resilient an important factor in being able to ‘do’ social work and ‘being’ a social worker depended on having or developing certain attributes.  They described resilience as being supported by these attributes and its development challenged and shaped by placement culture.  Being supported to become critically reflective was seen as important in being able to ‘fit together’ theory and practice.  The students' responses reveal the importance of the role of emotion management and development of self as they engage with their development as a social worker in the changing and complex social work environment. Overall, the findings suggest satisfaction with the social work course although for some they perceived themselves less prepared for most statutory social work positions.  A strong wish for tailored support for advice and support during placement was identified and students found peer support useful. Social Worker attributes and developments.: Elements of ‘performing’ the professional, and perhaps demonstrating the attributes of a social worker, were identified by the participants as part of the transition from learner to practitioner enabling them ‘to act’ in a professional way before others when entering the workplace.  This could be viewed through a lens of Goffman’s seminal study (1959) in which he describes the management of impressions of self as being much like a theatrical performance. The findings of this study illuminate some of the challenges students face engaging with the curriculum in order to become ready for practice.  The literature review indicated that shortcomings in social work practice, and therefore the education that prepares social workers’ for this practice, comes into focus when child wellbeing and safety tragedies occur.  This study has found that from the perspectives of students, that their personal growth and thus professional confidence in terms of perceived self-efficacy was associated with a positive placement experience in which they were supported to ‘fit together’ theory and practice. The academic part of the curriculum generally, including the skills days, was viewed positively although some students did not perceive its worth until after placement and observed that certain practical or instrumental preparation was missing. These findings indicate that any dissatisfaction with the course concerned how links with the skills days were not transparent.  Student comments suggested that some teaching on the skills days presented an idealistic notion of social work that did not adequately address the real world difficulties of working with vulnerable people or instances of challenging behaviour.  The PCF provides some consensus about the knowledge and skills that students should have at the end of their qualifying programme; however, it seems that students have difficulty in linking policy drivers with such topics. However, students readily distinguished between the importance of procedural knowledge (how to apply the knowledge) and substantive knowledge (information about facts, concepts and relationships) in helping them to fit things together. Critical reflection: The findings suggest that space for critical reflection for students to consider their development, was perceived as important in enabling them to cope in the intellectually and emotionally demanding occupation of social work. Grant (2014) study on critical reflection found that self-assessment and self-regulation are tools which supports the development of resilience. There were differences among the students as to who they considered responsible for helping them use processes of critical reflection to make sense of putting theory into practice and of using creative ways to help them ‘fit things together'.  Beddoe (2004), Fook and Askeland (2007) and Cooper (2011) claimed there is a need for more critically reflective social work by students.  The authors suggest that reflection in and critical reflection on social work should take place within a learning environment that encourages learning about learning, and thinking about thinking in social work.  Beddoe (2004), Fook and Askeland et al. (2007) suggested social work students needed to view reflection and analysis as a conscious journey and if we are to move to a greater understanding of effective learning, there may be implications for how practice educators facilitate and promote critical reflection within supervision during placement. there seems to be something about the skills of critical reflection being important in ‘doing’ social work, but also in learning about ‘becoming’ a social worker – making this an important concept for students and practice educators/ assessors to grapple with.  Placement learning: Other authors such as Mooney’s study (2007a) found that participants felt that they were expected to know everything and were also made to feel inadequate if they asked questions.  Sheppard’s idea of process knowledge would become important here as it could lead the students experiencing a loss of confidence and feeling shame created by the blame culture that exists within the organisation. Placement learning experiences can be viewed as transformative for students.  However, the placement experience was not always found to be straightforward, with participants explaining that the organisational culture of some placements left them 'feeling shut out'.  Students described the pain of; as they saw it, being treated badly and feeling they did not belong.  They described some placements as inaccessible in terms of actually being able to physically enter the space, or support for their emotional reactions being inaccessible due to being criticised.  This, they felt, was isolating, but also accepted as part of a professional socialisation process that demanded resilience.  What they described is a learning environment that is not easily accessible, that does not have a place for them, where they have to discover and find their ‘right’ place. 
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9 Corner stones for readiness for practice 

 
Curriculum 

support 

 
Wider HEI 

Organisation 
support  

 
Pastoral 
support 

 

Individual 
attributes 
and 
worldview 

 
Individual 

ways of 
learning 

Individual 
health and 
wellbeing 

Placement  
environment 

Classroom 
environment 

Wider 
community 
environment 

Presenter
Presentation Notes
Some initial findings from the pre and post test surveys indicate readiness for practice depends on a complex interplay between organisational and individual characteristics.  The key emerging themes were transitions ( linking theory with practice, skills development), organisational and systemic issues ( academic support / placement support , assessments etc) personal characteristics ( acceptance/ motivation/ confidence/ personal health ) and professional identity ( includes commitment, EBP - PCF provides confidence, moral purpose )The diagramme indicates areas where the programme of learning offers support to promote readiness for practice: particularly focussing on resilience, personal growth and developmentGive out handout These are not expressed in any hierarchy of importance The  findings indicate that students understand the profession of social work to be stressful and demanding and they consider that social work students need to possess resilience, based on certain attributes, to become ready for practice as students, and to practise as qualified social workers’.  This readiness, from the perspective of students, is a journey based on the development of resilience throughout their course, the capability of performing certain fundamental tasks and the capacity for critical reflection that supports their being able to link theory to practice and so deepen understanding of their practice.  Practice learning experience is seen as fundamental to supporting a successful journey, but what is seen as inaccessible or inhospitable placement experience both tests and supports the development of resilience and necessary skills, but can fundamentally disrupt the journey.  Skills days, are perceived as useful but their value can be limited through students not immediately recognising their relevance, or not paying enough attention to instrumental skill development and the curriculum overall not providing a coherent pathway that supports students to be able to 'fit things together'. Whilst the findings indicate that social work students appear to consider themselves adequately prepared for the workplace, this should be considered with caution.  The students were all conscious of their incompetence and inexperience in many respects, and can be situated as being somewhere between novice and advanced beginner (Dreyfus and Dreyfus, 1986).  Carpenter et al. (2015), drawing on the work of Dreyfus and Dreyfus, and using the concept of self-efficacy as a means of assessing perceived competence and confidence found that self-efficacy increased between the start and the end of the programme, however after three months into employment, NQSWs realised they had not been as competent as they thought.  The findings of this study suggest that social work educators need to view the students’ preparation for the workplace holistically, rather than focussing primarily on the curriculum content of the degree.  The participants expressed confidence across the nine categories of the PCF after attending both their social work placements, and they identified supervision in the placement as key to their readiness for practice and how they develop a professional identity.  To support these processes there is a requirement for aspects such as integrating into skills days development of critical reflection skills, to assist in linking theory to practice. Space for personal growth and development was seen as important by the students in helping to be prepared for the realities of the demanding and challenging social work settings in which they will work. 
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Personal qualities identified by 
participants about becoming ready and  
resilient 
   Determination 

 Seeing the bigger picture 
 Patience 
 Calmness 
 Positivity 
 Motivation 
 Reflection 
 Confidence 
 Empathy 
 Being strong 
 Purposeful 
 Adaptive 

Presenter
Presentation Notes
Becoming resilient appeared to be based on having or developing certain personal qualities.  Participants in the study through their interviews and creative drawings articulated a large range of personal qualities and attributes that they felt helped them to be ready and resilient for practice, these can be found in Table 11. Lets have a look at the handout and discuss what this means for you as the practice educator.The most frequently mentioned attributes within both groups were confidence, determination, calmness and having a purpose.  Empathy was closely linked to professionalism and being a professional alongside other professionals in the presence of service users/carers.  The participants appeared to see an interconnection with power, diversity and self-identify.  These findings would suggest, from these mostly mature participants, that they had some understanding of how not to burn out, and this depended on becoming resilient.  The participants perceived they needed to manage emotions in social work.  Reflecting on how to do this by developing resilience was a key finding as they integrated the professional and personal aspects of self.  However, the course’s role in helping them to personally develop and grow in this way was hard to identify.



How can practice educators support this 
learning? - Rethinking the learning 
experience 
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Presenter
Presentation Notes
The findings raise issues that may be used by academic staff in the preparation of students and practice educators who support social work students on placement by facilitating a supported learning environment that may enhance the social work curriculum, is transformative and challenging.  The findings from this study can be used to inform a creative curriculum to enhance student confidence and competence prior to graduation. What are the main implications of your research? Why is it important? What will it make a difference to?Students can provide a valuable perspective on the ‘problem’ addressed in this work. You work provides insights into how they can be supported to become ready for the workplace. The issue of the importance of placement learning and how students can be ‘shut out’ and unable to take advantage of this opportunity is a key finding, as is the issue of the skills days, not being seen as particularly important by the students (although some did on reflection after the event)You would be interested in future work to take forward the creative aspects of the study and to further explore student perspectivesI hoped to contribute to the solution by adding the perspective of the students regarding how they understand they are best helped to be come ready for practice (to engage in placement learning) and to practise (on emerging into qualified practice)The student voice is largely absent in existing literature that discusses the problems and challenges facing social work education and practice around preparing social work students for practice and to practise. My work contributes the student voice to the issue of how they become ready for the workplace. The findings illuminate the perspective of students and reveal they consider becoming resilient an important factor in being able to ‘do’ social work and ‘being’ a social worker depended on having or developing certain attributes. They described resilience as being supported by these attributes and its development challenged and shaped by placement culture. Being supported to become critically reflective was seen as important in being able to ‘fit together’ theory and practice. The students' responses reveal the importance of the role of emotion management and development of self as they engage with their development as a social worker in the changing and complex social work environment. 



Recommendations for practice 
• Further work exploring the student perspective/voice  
• Case studies development / inform and support practice 

education workshops. 
• The power of creative work could be shared with relevant 

social work education and research communities  
• Social work recruitment and admissions procedure 
• scaffolding support into the induction of social work students 

into their placement experience, would facilitate a smoother 
transition into practice.  

• Review skills days component 
• Inform social work educational policy and practice via 

conference presentations and within journal publications. 
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Reflections and Questions 

Presenter
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